Hi team!
I have been thinking a lot about the discussions we began with LLI. I wanted to share some points I was having difficulty articulating last week about why I don’t think we should include it on the intervention list.
First, even though there are claims by Fountas & Pinnell that it is “researched-based”, the flaws in their “gold standard research study” show that it is clearly not evidence-based. At our 2018 TRL Conference, Dr. Steve Dykstra presented about research and statistics. If you watch this presentation from about minute :52 until about 1:02 (10ish min) he breaks down the flaws in the LLI study.
https://www.youtube.com/watch?v=zS7ice-_mwE
Note: When he says “Balanced Literacy” he is referring to something specific (not just a “nice balance of things in literacy”) this post by Pamela Snow does a nice job breaking down why BL is problematic:
http://pamelasnow.blogspot.com/2017/05/balanced-literacy-instructional.html	

As I touched upon last week, I also am concerned about the type of instruction that LLI gives readers. The prompts encourage students to use the pictures and the first letter of a word as “cues” and even go so far to suggest checking what they see in the picture with the word. I pulled a few lessons from the orange, blue, and green kits in my room on Friday to see if I could find some specific examples and boy was that an easy task. Here are some pics:
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I understand that some educators would perhaps “know not to do that”, but it we are following the intervention “as designed” then I would assume you would have to give those prompts. And if you were strongly against promoting that type of “word solving” in favor of explicit and systematic phonics, then it seems like you wouldn’t want to use the program in the first place.
Lesson-to-Text Matching is another concern. There is some “word work” sprinkled throughout, but frequently the phonic patterns taught in the lesson make little to no appearance in the corresponding text. Drs. Maria Murray and Kristen Munger wrote extensively about this. Maria sums it up here from 18:30 - 23:30 https://www.youtube.com/watch?v=74WdYxBczak
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Lastly, it seems illogical to offer LLI as an intervention when our Tier 1 Curriculum, CKLA, was built on a completely contrasting framework. I remember in one of the CKLA PD sessions, the trainer distinctly said if you’re teaching CKLA in Tier 1 and are using LLI as an intervention you have a problem. The emphasis on using meaning/context and pictures as a primary way to “solve words” (their language) is the antithesis of CKLA’s code-based approach. It says in Unit 1 of Kindergarten that CKLA rejects the idea of using multiple cues.
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LLI Prompting Guide
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CKLA Kindergarten Unit 1
[bookmark: _GoBack]I do agree, however, that it would be a shame to completely get rid of ALL the books. West Genesee and Lyncourt no longer use the intervention but they kept many of the books (I believe the ones with the highest percentage of decodability) and sorted them by topic to match the Domains in CKLA. That would be a huge undertaking but we could potentially use their work to guide us. 
Thanks for your time and attention! 
-Jessica Pasik
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Goals

Recognize and use vowel pairs in words.
Process words with inflectional endings throughout the story.

Read with intonation, phrasing, appropriate word stress, and pausing (using the
punctuation).

Read dialogue with expression.

Use base words and endings to solve words while reading.
mms of information to self-monitor and self-correct, and solve
(Lwods while reading. 7, CUCING S\ SICITD

Reflect the excitement of the story in the voice.

Notice what the writer did to show action.
Make predictions based on the story's conclusion.
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Ant met a bird.

“Can you fly?”
said the bird.

s, [ocan't”

said the ant.
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A vou introduce the children o the Lap Book, encourage them (o notice
in pictures. an around the text

Build on their comments to expand the amount of language used
Suggested language

Ihe name of this story is Ant Can

. This is Ant, and

Turn to pages 2 and 3 “What do you notice? Yes, Ant meets a bird. And

the bird asks Ant, ‘Can you fly?” What do you think Ant will say? Yes, |
Antsays, No Tean't.” Point and read page 2. Then ask,“Do you notice |
the question mark? That tells you the bird is asking a questior

out the talking marks around what bird says and what Ant says.

Point
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Repeat the process on each page spr

ad, inviting the children to think
Lbout what the friends and the Ant will say cach time.

At the end, have the children predict what spider will ask. Then point

nd read. Point out that the word yes is in dark letters and that means
you should read it louder.
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Invite the children to talk about the story.

Read With

Reread the text with the children as you point crisply under each word.

. Turn to a few different pages, and have the children say a particular |
high-frequency word (car, you, said, the, no, can’t). Ask, “What letter |
would you expect to see first?” |
Then have the children find the word using a masking card, a flag, or |

highlighter tape. Notice how quickly and casily they can find the word. |

As you read with the children, you may find opportuniti

o o

notice the sound at the beginning of the name of the animal and its

first letter. Show them they can see the animal in the picture and check
it with the word.

. 1
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* Give the children the small book version of the book.

“ Ask them to point under each word and read the book with you
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but is different because it cannot fly by itself.

Teaching Points
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the source of information that will help him solve the problem quickly.

@ Observe closely which source(s) of information the reader is already using, and then prompt for the student to use

‘ Meaning

(TEACH ISR

The picture will help you think about
this part of the story.

You can think about the story.

You can think about the story when you
look at the pictures.

You said . That doesn't make
sense.

You said . That doesn’t make
sense in the story.

You said . That doesn't go with
this part of the story.

E Structure

(TEACH [

You said . That doesn't sound
right.
You said . That's not the way

the writer would say it in a book.

Listen to this. (Model two choices.)
Which one sounds better?

You can think what would sound right.

PROMPT

Can the picture help you think about
this part of the story?

Think about what would make sense.

Try that again and think of what
would make sense.

Try (insert correct response).
Would that make sense?

Are you thinking about what will
happen next?

Are you thinking about the story?
Think about the story.

Think about what you know about this
character (this story, this subject).

Think about who is talking now.

(Remind the student of the story
context or meaning so far, e.g., “And
then what did he do?”)

PROM PT

You said . Does that sound
right?
Would (model correct

structure) sound right?

Try that again and think what would
sound right.

Try (insert correct structure).

Would that sound right?

| REINFORCE IR

That makes sense.

That makes sense in (or goes
with) this part of the story.

You were thinking about the
story.

You were thinking about who
was talking.

You were thinking about what
would make sense.

You were thinking about what
you know.

| REINFORCE .

You made it sound right.
(after problem solving)

That'’s how it would sound
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start the word. (model
rereading and articulate the
first sound)
You can get your mouth
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* CKLA focuses consistently on the phoneme, or single sound, and not on larger
units; students learn to read words that contain onsets, rimes, and consonant

clusters, but they learn to view and process these larger units as combinations
of smaller phoneme-level units. Rimes like ~ick and initial clusters like st- are
not taught as units but as combinations.
 CKLA Uses a synthetic phonics approach that teaches students to read by
blending through the whole word; it does w
* CKLA begins by teaching the most common or least ambiguous spelling for a
sound (the basic code spelling); later it teaches spelling alternatives for sounds.
that can be spelled several different ways. Thus, the system is kept simple
at first and complexity is added bit by bit as students gain confidence and
automatize their reading and writing skills.
* CKLA includes words, phrases, and stories for students to read and
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